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Painted for the University of Western Sydney by ~ Mrs Janice Bruny in support of the Aboriginal and Torres Strait Islander
Education initiatives. It provides an Aboriginal perspective of education at the University of Western Sydney, it
represents the university, what they do and where they are situated.

Indigenous Australians have handed down knowledge from

one generation to the next since the beginning of time. We use
stories as a key method of knowledge transmission as it offers a
mechanism for us to share, learn and thrive. Though a relatively
young organisation, Western Sydney University has also
developed its own rich history with many st that highlight
our evolution and journey over the past three decades.

Western Sydney University acknowledges the Darug,
, Dharawal and Wiradjuri People and ks them
upport of its work on their lands ater
ydney and beyond). We acknowl that the
rning and research undertaken across our
continues the education that has occurred on
s for tens of thousands of years.

Extracts from Indigenous Futures Decadal Strategy 2023-2032
Western Sydney University
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Bilingualism/Multilingualism:  language, literacy, social, emotional and cognitive benefit

Bilingual children outperforming monolingual speakers on analytical ability, concept formation, cognitive flexibility
(Avarez , 2018; Bartolotti & Marian, 2012; Barac et al., 2014; Bialystok, 2004; 2009; 2012; Barac &  Bialystock , 2011; Espinosa, 2008; Hakuta , Ferdman, &
Diaz, 1987; Helot, 2013; Roseberry -McKibbin & Brice, 2005; 2018; UNESCO, 2013).

Linguistic interdependence hypothesis and common underlying proficiency 0 Those with native language and literacy
skillsperform better on measures of English reading proficiency - greater success when instruction builds on L1
background knowledge and culture.

Social, emotional, cognitive benefit of Bilingual Education with a focus on indigenous students across the global contexts

(Angelo et al,. 2023 ; Baker & Wright, 2017; Bialystok, 2004; 2009; 2012; Cummins 1979; 2015; Garcia & Kleifgen , 2018; Garcia, Lin, & M, 2017; Fox,
Corretier & Webb, 2019; Hajek & Slaughter, 2014; McCarty, 2021; May, 2017; Nuri, 2024;  Pliatsikas et al., 2020; Poetsch , 2023; Fox et al., 2019; Ramirez
and Kuhl, 2017; Rhymes, 2014; Sampson, 2012; Skuthabb -Kangas, 2000)

Story elements can be transferrable between languages - when decoding becomes automatic native language skills are
applied to understand L2 written text. Home language maintenance and instructional support in the L1 can lead to

improved reading comprehension
Spanish-English (Fiestas & Pefia, 2004; Squires et al., 2014); Cantonese -English (Rezzonico et al., 2016) English -Hebrew ( lluz-Cohen & Walkter , 2012).

Inclusion of multilingual pedagogical practices and materials have a  positive impact on academic achievement :

confidence, identity, literacy

(Anderson & Macleroy , 2016; Conteh, 2007; Duarte; 2018; 2019; D 6 w a y& Staughter, 2021; French, 2019; French & Armitage, 2020; Hornberger &
Link 2012; Little & Kiwan, 2019; Martin et al, 2016; Navi et al, 2013; Oliver & Wigglesworth, 2021; Sierens et al 2018; Sierens & Van Avermaet, 2014;
Slaughter & Cross, 2021; Turner, 2021; Zaidi, Boz, Moreau, 2023)

Cognitive research children and adolescents - Improved cognitive control, neurological function

Searching for meaning (multilingual  word recognition ) - increased cognitive application - brain doing more work.
(Bialystok, 2001; Bartolotti , & Marian, 2012 ; Klein, 2015: Klein, Christie, Parkvall, 2016; Sheng, McGregor & Marian, 2006; Sheng, Bedore & Pefia,
2008; Woumans , Surmont, Truys & Duyck , 2016; Yang, Yang & Bust, 2011; Stocco , Yamasaki, Natalenko , & Prat, 2014; Reynolds, 2017).



Dynamic Bilingualism (Garcia, 2012; 2021; May, 2017)
Plurilingualism ( European Union, 2001; Council of Europe, 2009)

Rather than uneven competence - associated knowledge, understanding and skill
contributes to the growth of communication skills as a whole.

interactive plurality of skills
one or more dialects,
registers or languages offers
multiple and rich meaning
making potential

Garcia (2012)



(ABS, 202pCultural diversity of Australia | Australian Bureau of Statistics

167 Aboriginal and Torres Strait Islander languages spoken

22.8% of Australian using a language other than Englishome.200+ primary home languages spoken
Top 5 languages used at homether than EnglishMandarin, Arabic , ViethamesgCantonese, Punjabi

Figure 2: Language backgrounds in NSW Government schools by region/language
groupings, March 2024

51.5% of Australian residents were born overseas or have a parent born
Other

overseas. Australie_m (Aboriginal and Torres 22,568, 7.3%
Strait Islander languages)

WS 40.9% population born overseas 2021 2,263,0.7%
Soi?s;?:t aAr;?an
languages
104,622, 33.8%

Figure 1: Language background of students in NSW Government schools, March 2024 Eﬁ;’;‘;’;

44,763,14.5%

Languages f’ther Southwest and

than English Central Asian
39_30& languages

62,742, 20.3%

Southern Asian

languages
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English speaking only
60.7%

Map 1: LBOTE as a percentage of total enrolments by SA4 groupings, March 2024

LBOTE students top - 5 language backgrounds.

North West NSW
6.7%

Central Coast,
Newcastle 12.7%

Indian 23.4% (comprised of several languages)

Chinese 15.5% (comprised of several languages)

The largest single language spoken Arabic with (13 %) N\ :t;,‘?"’"?
v.q:?:_a’—-&ﬂw?
;‘, =S
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Vietnamese (5.2%) Filipino/Tagalog (3.5%) . &
- LBOTE percentage (Average)
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Aboriginal English 0.7% enrolments increased by (6%)
in 2024

Sydney-West 74%, Sydney South-West 64%
NSW Department of Education Language Diversity in NSW: 2024 Factsheet.


https://www.abs.gov.au/articles/cultural-diversity-australia

Australian Capital Territory

Aboriginal and Torres Strait Islander peoples
2021 Census.0% of the ACT populatioare Aboriginal and/or Torres Strait Islander
2024 3.5%o0f Aboriginal and Torres Strait Islander students wemeolled in schools
Most common Aboriginal languagspoken
Ngunnawal Ngunawal

Gundungurra

28.0%o0f enrolled students ar&ullFee Paying Overseas Studel®d~POS) s

5 km

CAPITAL TERR.
© WorldAtlas.com EEEE
LOW / HILLS / MOUNTAINS
NAT. PARK [

The proportion of people who were born overseas was 28.7% in 2021.
In 2021, the top five countries of birth in the ACT were after Australia:
Andia (3.8%)

Angland (2.9%)

AChina (2.7%) ) B b
ANepal (1.3%) | A

New
South Wales

@Queanbeyan

Language -
In 2021, 28.7% spoke a language other than English at home B
After English the most common languages
Mandarin (3.2%),

Nepali (1.3%),

Viethamese (1.1%)

Punjabi (1.1%).

2024 ACBchools, 2024 | Australian Bureau of Statistics



https://www.google.com/search?rlz=1C1GCEU_enAU997AU997&cs=0&sca_esv=6d2215782c6bedf0&sxsrf=AE3TifMEOhfU7ljtWaMqOFuLGhuPDPJv0g%3A1753924489545&q=Ngunnawal&sa=X&ved=2ahUKEwjgyf7w9eWOAxUG1DgGHXw-LbwQxccNegQIDRAB&mstk=AUtExfATGX9wVXHP15coNtmFUCmpVaRHX1UUW45i8u4-Al0HL37HIE_yoBgNw-BIx7K8DHDSOhQ8rSSm2CbgckbI7IKRYYSSaj5hQ530pAwQDbjoSzrldYn-ipyU6BOf_qQhzeBPDhPR7EqYBQf4pCTVti0dpOSilE5M_6HfujwuOfVU2PKMWQFbipLFQeS_UeL1vlc2lg2JP54_IbCJM3t-X6UboM3u0fVfJhr21dhdA5EgxGs0jEZ-RQn0vYxB4mvXvqPzaJxNbYkRqF9IP7VvVuis&csui=3
https://www.google.com/search?rlz=1C1GCEU_enAU997AU997&cs=0&sca_esv=6d2215782c6bedf0&sxsrf=AE3TifMEOhfU7ljtWaMqOFuLGhuPDPJv0g%3A1753924489545&q=Gundungurra&sa=X&ved=2ahUKEwjgyf7w9eWOAxUG1DgGHXw-LbwQxccNegQIERAB&mstk=AUtExfATGX9wVXHP15coNtmFUCmpVaRHX1UUW45i8u4-Al0HL37HIE_yoBgNw-BIx7K8DHDSOhQ8rSSm2CbgckbI7IKRYYSSaj5hQ530pAwQDbjoSzrldYn-ipyU6BOf_qQhzeBPDhPR7EqYBQf4pCTVti0dpOSilE5M_6HfujwuOfVU2PKMWQFbipLFQeS_UeL1vlc2lg2JP54_IbCJM3t-X6UboM3u0fVfJhr21dhdA5EgxGs0jEZ-RQn0vYxB4mvXvqPzaJxNbYkRqF9IP7VvVuis&csui=3
https://www.abs.gov.au/statistics/people/education/schools/2024

Early Childhood Context Birth - Five

Australian Government Early Years Strategy 2024  -2023.

Lampe, B., Healey, B., Collier, L., & Jackson, J. (2023).  Promoting equity for multilingual children in early childhood . Australian Education Research Organisation. https://www.edresearch.edu.au/ resources/promoting -equity -multilingual -
children -early -childhood -research -report

Preschool EducatiDepartment of Education, Skills and Employment. (2022).  Australian Early Development Census National Report 2021
Australian Early Development Census (2019) Commonwealth of Australia www.aedc.gov.au/resources/research -snapshots

on, 2024, Australian Bureau of Statistics Preschool Education, 2024 | Australian Bureau of Statistics

. https://www.communityservices.act.gov.au/ AEDC-2021-National -Report.

Tahle 1-Top 10 main languages other than English
spoken at home (2016)

A 2026 3 days of subsidised early education and care until a child starts school Wﬂ $-35
Arabic 107 Urdu 26

A 70% of day care centres owned and run by for profit providers Venanese 61 Unkoown 25
Hindi 56 Korean 24
Puriabi 45 Spanish 23

A June 2024 90% of all children aged 4 and 22% of all children aged 5 in preschool programs

A 96% of children enrolled were enrolled for 15 hours or more per week

A 7% of all children aged 4 -5 in preschool programs were  Aboriginal and Torres Strait Islander children

A 47% in inner and outer regional areas, 42% in major cities, 12% remote and very remote areas

A ACT 36.5% children enrolled in Preschool - 39.6% Centre -Based Day Care

A 1in 4 children speak a language other than English at home (DESE, 2022)

A Upto 1in 4 Aboriginal & Torres Strait Islander children speak a First Nations language variant at

home (Department of Social Services, 2020).

2019 Data AEDC

A 25.3% all Australian children speak languages other than English at home - 323 different languages
spoken
A 17.2 % Australian Indigenous children  speak languages other than English at home -126 different

languages spoken


https://www.communityservices.act.gov.au/
http://www.aedc.gov.au/resources/research-snapshots
http://www.aedc.gov.au/resources/research-snapshots
http://www.aedc.gov.au/resources/research-snapshots
https://www.abs.gov.au/statistics/people/education/preschool-education/latest-release#:~:text=more

7. Culturally and
~ Linguistically Responsive

L Early Childhood Pedagogies

SEEONC/NCAN Funds of Knowledge:
JRNEEM EYLF 2022 Practices and Outcomes

BECOMING
MPractices: Responsiveness
A ducators act with intentionality when they :
oplan and i mpl ementbasedr t hw
|l earning experiences uUsSing
curiosities and funds of knowledge 6 (EYLF, p. 22)

KOutcome 1: Children have a strong sense of

identity

As enacted when educdundsr s
of knowledge , languages and understandings

that children bringo (EYLF

fOutcome 4: Children are confident and involved

learners
The Early Y L i 1 : : :
e i Kt AChildren are more likely to be confident and
o e involved learners when their funds of knowledge,
: : and their family and community funds of
Whe5 Leaming Qutcomes ane deslgnad to knowledge (experiences and  understandings),

capture the integrated and complex learning and ; ; ;
development of all children across the birth to 5 age are recognlsed and included in the

P e e e b e early childhood curriculum”.  (EYLF, pg. 50)

= Children have a strong sense of identity

+ Children are connected with and contribute to
their world

= Children have a strong sense of wellbeing
+ Children are confident and involved learners
* Children are effective communicators.

EYLR2022V2.0.pdf (acecga.gov.au)



https://www.acecqa.gov.au/sites/default/files/2023-01/EYLF-2022-V2.0.pdf
https://www.acecqa.gov.au/sites/default/files/2023-01/EYLF-2022-V2.0.pdf
https://www.acecqa.gov.au/sites/default/files/2023-01/EYLF-2022-V2.0.pdf
https://www.acecqa.gov.au/sites/default/files/2023-01/EYLF-2022-V2.0.pdf
https://www.acecqa.gov.au/sites/default/files/2023-01/EYLF-2022-V2.0.pdf

Building on children's linguistic repertoires ~ (2014- ongoing) ABORIGINAL LANGUAGES IN NSW & ACT
Culturally and linguistically responsive pedagogies in ECE (2024-2026) B =

Research Partnership with NSW Department of Education

Ethnography (Rampton, Maybin & Roberts, 2014) combined with  Design Research (Edelson, 2002)
Critical Action Research  (Kemmis, 2008; Kemmis, McTaggart, Nixon, 2014)

Teachers as co -researchers (Kincheloe, 1991; Munns & Sawyer, 2013)

Children as researchers and linguistic ethnographers
(Bucknall, 2012; Bucholtz et al 2014; Prasad 2014; Groundwater Smith, 2016; Norton & De Costa; 2018; Rymes, 2010; 2014)

Data: Interviews and focus groups (students, teachers, parents, community), classroom observations,
language maps (visual mapping), lessons and activities, tasks, texts multimodal, multilingual

Setting and participants: 15 Schools, 30 teachers, 1000 students, 6 -15 years old (65-99% multilingual)
ECECentres & Pre-Schools and K -2 classrooms

Research Questions

What happens when young people are positioned as researchers own their own practices o
studying the ways they talk, listen, read, write and view in one or more languages and or dialects
inside and outside of school?

What types of curriculum and potential learning are generated?

What can teachers and young people learn from each other?




Theoretical and Pedagogical Framing

Perpetuate, foster and sustain linguistic, literate and cultural pluralism as part of the school project
(Paris & Alim, 2017)

Critical sociocultural theory:  Equity, identity, agency and power (Vossoughi, &. Gutiérrez, 2016; Lewis,
Enciso, & Moje, 2007)

C Australian model of Culturally Responsive Pedagogy (Morrison, Rigney, Hattam & Diplock, 2019; Rigney &
Hattam, 2017 )
Acknuwl'eclging Designing meaningful  Engaging all Participating in Praviding
Iearnelrs instruction that learners in high collaborative learners with
EXPETIEHCE engages learners & intellectual inquiry opportunities to
[family/culture community challenge for social based/activist share their
Iangulage asa knowledge/ transformation and authentic learning multi-
learning asset experience/interest learning modally
C Culturally Responsive/ Sustaining Pedagogy (Castgno & Brayboy, 2008; Delpit, 1996; Gay, 2015;
Ladson -Billings, 1995, 2017; Paris & Alim, 2014; 2017)
C Critical Place -Conscious Pedagogy (Comber, 2016; Kelly & Pelech , 2019)
C Translanguaging Pedagogy (Armitage & French, 2020; Creese & Blackledge, 2010; Duarte, 2018,

2019; 2023; Heugh, Garcia, 2014; Ollerhead , 2019: Oliver & Wigglesworth, 2021)

C Funds of Knowledge & Funds of Identity  (Gonzales et al, 2005; Moll et al., 1992; 2013)
(Esteban -Guitart 2016; Esteban -Guitart , 2024; Esteban -Guitart & Moll, 2014; Hedges, 2021



Funds of Knowledge

Funds of Knowledge ( FoK)
Moll, Amanti , Neff, & Gonzalez, 1992 ; Gonzalez, Moll, & Amanti , 2005)

A Cultural bodies of knowledge that are essential for the wellbeing of families (Moll et
al., 1992).
T Language (home language, expressions, order)
I Knowledges (indigenous knowledge, community, country, health)
I Traditions and values (celebrations, religion, ethics, food, kinship)
I Caregiving (babysitting, grandparents, pet care)
T Friends & Family (household chores, neighbourhood, outings, sports)
i Educational activities (museum, art, craft, sewing)
I Media, music, tv (childhood shows, series, science, singing)
I Family occupations (teachers, construction, nurses)
I Scientific knowledge (health recycling)

A FoKare important to the identity of individual children and their sense of belonging.

2NJ Ydzy i K2YS 680Fdas aKS O y¢



Funds of Identity

Funds of Identity (Fol) (Esteban -Guitart , 2023; Esteban -Guitart & Moll, 2014; Saubich & Esteban -
Guitart , 2011; Hedges, 2021).

A beyond households to include other evolving life experiences, individual/child as centre of
analysis

A Folinscribed into artefacts and transported across different sites , contexts across life span,
drawings, documents, images, tasks , etc,

A Fol are resources for establishing connections and extending learning

Social (people) Cultural (music, art, dance), Geographic (symbolic spaces, river town)
Institutional (church/religion/marriage), Practice based (sport, hobbies, activities)

Digital (technological) funds of identity ( Gonzélez -Patifio & Esteban -Guitart , 2014; Poole 2017)

Existential funds of identity ( Poole & Huang, 2018)
Agency and imagination  in understanding developing identities (Hedges, 2021).

A FoKbecome Funds of Identity (Fol) when people use them to define themselves (Esteban -Guitart
& Moll, 2014). =

.



Classroom Practice

Teachers as co -researchers

Children as researchers

A What happens when young people are positioned as researchers
own their own practices 9 studying the ways they talk, listen, read,
write and view in one or more languages and or dialects inside and
outside of school?

A What types of curriculum and potential learning are generated?

A What can teachers and young people learn from each other?




Becoming researchers, linguistic ethnographers

What! is research?

What dooweswanttotknow?«(ddtacta- brainstorming)
o How and in what ways do we communicate inside and outside school?
How many languages do we speak?
When and where do we speak those languages?
With whom do we speak those languages?
Do we use technology to communicate? How, why and in what ways?
Do we change the ways we communicate with different people in different places?
What languages are we learning? Where and when?
What is the relationship between using language at home and at school

©O OO0 O0OO0OO0OOo

How doowescaollect thisiinformatian?:(fish fhowb activity)

o talking, listening, observing, asking questions, interviewing, audio recording, internet
research, video, archival material

How dooweccollate landrpresentcour data?
0 graphs, tables, audio visual presentations, posters

What does:thednfarmation:tell ¢is abouiour class?

0 What can we see? gl Hrte A
What have we learned about each other? g iy 8 ﬁ“ o read ¢,
What does this tell us about our class? ok ‘fos‘g:iy ,‘;,,,,,\ phonecalls fo oy
What are our similarities? -’ . W sw people -
In what ways are we different? % %

oo\ talking %o £riends dees 64(. When | frave)

What else should we research? e 1,*,@,..1&. :

= 1

O OO O0OO0o

AT HOM



Languages and Dialects

19 Languages and dialects spoken

Turkmen . Mandarin Canto

Hazaragi

Urdu

Krio  English

Are languages other than English useful in learning English

Saturday
School

wArabic School 7
wVietnamese 1

Sun d ay SCh (9]0 »Greek and Arabic

Stu dy 1il=] ¢ wArabic Monday after school
wArabic Monday to Thursday after school
school

wAvrabic Friday after school

wAuntie

AT HOME RGO

wWith Grandma

EYES
ENO

Fuqing

e
Saudi Eg\)l/%%% n
dialect

Iraqi dialect ~ chinese
3%

)

How Do We Use Language Outside School?

11

N

11

Spanish

Japanese 3%
r

3%

Translation: for whom

Who do we Translate for and When/Where?

® Mum and Dad-Conversations,
school letters, e-bay, gumtree,
instructions to fix TV

m Cousins-conversations, home
or grandma's house

u Grandparents-Conversations
with my cousins

ENnglish

Mandarinrarsi

S Ocantonese!
0 ; 2

m Skype-2

m Movies with Subtitles-9
H Music-1

m Facebook-1

H FaceTime-1

m Phone-1

l Texting-3

mTV-1

i Reading books-1
m Computer-2

u Emojis-1




Reading Magazines BB Sudanese
Kenyan B French

gg@@@kmg anHalidays ”

Tagalog

ElT%FIT
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Language Mapping

Identity texts (Cummins & Early, 2011)
Narrative Inquiry, Visual Narrative@Barkhuizen, Benson, @hik 2013; MelePfeifer & Schmidt, 2012)

Think about how you use language everyday, who you
communicate with, in what language or languages, what kind
of | anguage, when and I n wha

V4

¢ show the ways you use | anguag
language map, an image or picture that represents your
experiences

Qualitative visualand spatialmethodologies:lterative and exploratoryanalysis
65Q6F NS 9 {2YSNWDAff ST HnA MmN Teeunddn A6 MetoPfdifetz 201 5; WasSey, 8005 Ordllany, NG Han keeudilawht, 2006)



Please makie-adanguageamap o

Thiswiill mot be: sharee this ssfonyou o useass
a resournce

%)
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Student
LanguagedMapping
Whatidocyou see?

3

PN



Studentt

Mappingo
Commonrthemests!



Linguistic life world




Home and school relationships W RTERRITY T




Linguistic, flexibility, complexity




WESTERN SYDNEY
UNIVERSITY

Language and ldentity




Being and belonging




Multilingual
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Multimodal, Multilingual
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Migration, place, local and global citizenship




Register & Reflection
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Conceptual, symbolic, metaphors U
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Curncultim~&&Ptannimg o

How canrthis sepporbtearnimgrandind
teaching? <

How conlddhisibe appheddal yjourcontext?ext?

Strategies/activiti€stcurnculum/outcomes mes



Analysis and mapping
with children

Children shared maps with parents

Students viewed maps and made
general observations daudio
recorded and discussed

Students also grouped and
categorised maps: what is similar and
what is different?

Students worked with a partner to
create Venn diagrams of similarities
and differences

Class Discussion What have we
learned about ourselves and each
other?

Ongoing classroom tasks
Maps where labelled (Eng and
multiple languages where possible)
Ipads used for students to audio -
record individual reflections
Students wrote about one or more
aspects of their maps
Teachers used audio recordings and
writing tasks for oral language and
writing assessment
Maps were exhibited across the
school

Parents invited to classrooms for an
exhibition of maps and related work




Multilingual, multimodal literacies |
Place based studies and linguistic landscape walks - ~ i

Wherednzs your first name and family rame come from? m

What does your first and last name look like in your language?
Does it have a special meaning?

5, Jossomenee }(selnYDUl‘ fﬂm'"r‘ have thutgmg} kg9

Lt S ko"ﬂf pucty i =

l" N

) é fm (k,m H&JA) H% Ji n My mum and dad were born in Vietnam and teck refuge on a boat. They

travelled to Australia and | was barn there. Since my sisters are around 10
years older than me, they were born in Vietham,

2 ¥ i o b Treasie

Wy S80S Koroan pame
erdain Tin’,

I'write I-talk

Urdu helps me in H\e'\,\ouse to learn English
beeause.
“|[when mum speaks English I learn: ren. wordJ; in Engglish.

Pharsi helps me leamEnglis ot

4? I hdr mum understand fhe mwnm3 of Ervgld:

Arablc helps me leam E”’il' ,,.5 yums ells me words "
”(- M h" her The words l:ng/l.fh




We cbserted listened ang recofded | i We live in a place

where people

nd mm‘ 0l s move quickly,
W’ \OVQW%CS % COUId i -l gk v listening, talking,
our Shegts, SIRIPYRIRORNNINN 2nd singing in
=05 S npaalls |1 tl‘.n(,.;}\ il multiple languages.
Many people are

Ne mcorded ‘H\é \OY\ A?‘M’ NS AT |\ o Australia.

Nriten ond SPOkeV‘ i eShoPs.fﬁkWs:df B We are between

pQOP\e orownd e ShOPS ond IheanOKd M 'i\dir‘ijtmf bl . the lands of the

|anauage Wg G Dharuk inland

mu?\ﬂmf wdre héard b“"ﬁ Plajedm H. WY e g 1y | peog/'e ﬁ”d thel
BRI Eora/Dharawa

| . S D 1) V
We h@dfd MﬁbIC,Eﬂgl‘% WK S IGUPH. fublt b YN important market  §
IHOZMQ'I,CNW andSOmall on hubum RDOd BRI Dlace for Aboriginal
people

=
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People come from
e many countries,
speaking Arabic, )
Somali, Turkish, ——— = Number
Farsi, Hindi, Urdu,
Chinese, Burmese,
English and other
languages, and
written in some

— m_—‘ places in the street.

Bakery
Book Shop
Grocery
Barber
Clothes
Chemst
Doctor
Food
Jevwellery

Butcher
Hairdresserb

Fruit& Yvegetetable
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Multilingual, multimodal literacies




