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Dr Jacqueline D’warte  

YouTube Project Discussion: https://youtu.be/FgpH3oTb2GU

Research: Engaging teachers and young people as researchers of their own language and literacies 
practices and experiences in Australian primary and secondary schools 

Aims 

• Engage teachers as researchers and young people as linguistic ethnographers mapping their everyday

language practices, skills, and experiences.

• Develop culturally and linguistically responsive pedagogies based on the mapping to address

curriculum outcomes (e.g., English, Math, History, Geography).

• Trial pedagogies and practices that possibly incorporate this knowledge into classroom teaching,

learning and assessing.

• Evaluate the impact of pedagogies and practices on learning of English and other curriculum subjects

and family engagement.

Questions 

• What types of curricula and potential learning are generated when teachers and students in

culturally and linguistically divers classrooms, engage in studying young peoples’ everyday

language and literacies practices and experiences?

• What happens when young people are positioned as researchers, as experts with real insights

into the ways they talk, listen, read, write and view in one or more languages and /or dialects

inside and outside of school?

• What can teachers and young people learn from each other?

• How and in what ways might this invigorate educational practice and equity for culturally

and linguistically groups in diverse contexts?

Theoretical Framing 

Sociocultural framework for learning (Vygotsky, 1978; 1981) 

• Identity, agency and power in language learning (Lewis, Enciso, & Moje, 2007)

• Funds of knowledge (González, Moll, & Amanti, 2005)

• Funds of Identity (Esteban-Guitart, 2021; Esteban-Guitart & Moll, 2014; Hedges, 2021).

• Language as resource (Ruiz, 1984) & Community cultural wealth (Yosso, 2005)

• Place-conscious pedagogy (Comber, 2015)

• Translanguaging (Garcia, 2009; Dutton & Rushton, 2021, 2022)

• Culturally Responsive Teaching & Cultural Sustaining Pedagogy (Gay, 2010; Paris & Alim

2017; Lucas & Villegas, 2010)

• Culturally & Linguistically Responsive Pedagogy (Morrison, Rigney, Hattam & Diplock,

2014; Rigney, 2023).
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Classroom processes 

Initial Whole Class Discussion 

• What is research? Define and discuss with young people, what research might be relevant to young 

peoples’ lives?

• Discuss the ways research is collected (listening, looking, asking questions, video recording, audio 
recording, observing – perhaps use a progressive brainstorming see mind map above)

• Invite the class to be engaged in research - researching themselves and their peers, most 
specifically the ways they communicate and use language to read, write, talk, listen, view, and 
make meaning inside and outside of school.

• Ask the class to consider what they might want to know about themselves and their peers, and 
what they think teachers and others might want to know about their everyday communication and 

generate a list of class questions. (This will determine what data you collect, see below for some 

examples)

• How and in what ways do we communicate inside and outside school?

• Do we change the ways we communicate with different people in different places?

When and where and why does this happen, list some examples.

• How many languages do we speak?

• How else do we communicate with others? (multimodality, embodied, visually, music, dance, 

movies, online life)

• What do we need to consider in communicating in these ways? How does communication change 
in these modes?

Students think about themselves. 

• When and where do I speak one or more languages? Or change my way of

communicating?

• With whom do I speak those languages?

• What languages am I learning? Where and when with whom?

• How do I use technology to communicate? How, why and with what device and in what ways

do I do this?

• Do I translate for others? When, where with whom?

• In what other ways do I communicate with others?

Preparing to collect research data (audio recorders, cameras, IPads, ideal) 

• After students have considered their individual practices

• Discuss how information will be collected (audio and digital recording, interviewing, 
observing, drawing, photo stories, walking through the school and neighbourhood, 
mapping and observing, online research).

• Place the class in research groups of 4-6.

• A fishbowl activity is recommended to support young people in practicing how to collect 
data, how to ask questions of each other, and audio record their conversations.

• Each group will collect data from each other and then collate their group data share out 
with whole class after collection.

• Bilingual others may be enlisted to support students still learning English (community 
elders, parents, caregivers, siblings, language teachers). Data is often collected in 
multiple languages/dialects and support of linguistic others is required.

Collating and collecting data (Ideal math lessons using excel spread sheets, wordles, tables, 

graphs, create and active data set that can be added to throughout the year) 
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• Continue to refer to the class as researchers as you proceed.

• After group data is collected discuss how it will be collated and presented to the

Arabic

Hindi/Urd
u
Dari/Fars
i
English

other groups and the whole class or school community (consider what key learning 

area or lessons might be best for this work, English, Language classes, History,

Geography, Math, Visual Arts, Health and Wellbeing)  

• Each group collates and presents their data.

• Group data is combined to create a whole class data set (see above for examples)

• Experience shows that when this data is presented to students they continue to recall and

reveal additional information. Using an interactive white board works well for this task

as you can continue to add to the data set and the data set remains active.

Critical reflection on class data (small groups and whole class) 

• What does this data tell us?

• What are you surprised about?

• What have we learned about each other? Teachers and students discuss what has been

learned.

• What have we learned about our class?

• What have we learned about our community?

• What things are similar or common within our data?

• What things are different or uncommon within our data?

• Consider how to build on this data set (Math: percentages, fractions, mean, average,

involve other classes; Geography and History: mapping of local area, regional and

country studies, environmental studies, language and culture studies)

• Discuss presenting this data to others, parents, community, other classes, other

schools, community events.

Visual Mapping (A4 paper, assorted markers/crayons/pencils/paint) 

• After class data is complete ask the class to reflect on their individual language use and

create a visual representation of the ways they use language in their everyday lives

• Prompt: Think about yourself who do you communicate with? In what ways and what

language/s, when and in what places, show the ways you use language by making a

picture (language map), organize this any way you like…

• Best practice is for teachers to make an individual map as a model for students – teachers consider

everyday language practices, e.g.,work, celebrations, interests, sport, family, focus on language

choices and register, texting, etc) and share with the class

• Send language maps home to discuss with parents and family members.

• Have students talk about their finished map with a partner.

• Student pairs, compare and contrast maps, using Venn diagrams (see above)

• Create group work tasks to identify similarities/ differences.

• Students use iPads and record themselves talking about their maps (can be used as assessment task

- language, speaking)

• Teachers: Analyse the class maps with another teacher or additional support staff, what
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do you notice? What do maps reveal? Group them and categorize them to help with

this task? Can you use them to generate additional lessons and tasks in other 

curriculum areas? 

• Engage the students in the analysis of class maps also (group/sort, them)

• Display maps in the classroom and across the school

• Create an exhibition of maps and invite parents, caregivers/community to an

exhibition.
Reflections: Teacher Focus: Using maps and data for other tasks/activities, units of work,

learning across the curriculum 

• What has been revealed? What have you learned about these young people that you did

not know before?

• Are students engaged in this work? How can you build on this engagement?

• How can you use this knowledge for further learning in your classroom?

• How can this work be used to meet targeted outcomes/benchmarks?

• Can you involve other staff, community members, community elders, parents and

families in this work?

Previous work has included for e.g., 
• Choose a place or a practice from the maps to write about

• Make an Imovie about a place or practice shared

• Roleplay using practices and events from maps

• Label maps using multilingual/multidialectical vocabulary.

• Engage in country and place based studies: Research and plot, language/s use across the world.

• Engage in further research, auto/family, biographies, write persuasive essays discussing
language issues (Should we speak languages other than English in our country? Is it

important to learn other languages/dialects? What do we know about learning other languages/
dialects?)

• Invite parents and Elders to visit the class and share knowledge, interests, information, stories,

languages/home countries (previous work - for e.g., language lessons, language learning days,
calligraphy, cooking, bread making, music lessons, dance, multilingual labelling in the school,
garden, community spaces

• Ask community members to share, read, and then audio record stories in home language and
dialects for children to use in classrooms

• Create bilingual dictionaries, word lists, stories, books (involving community, peers, families).
• Initiate a bilingual reading program invite community to be guest readers (a very successful

follow up activity across classrooms) Teacher/ community read in English/guests in a 2nd or

further ideas and suggestions.
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